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Social Cognitive Theory

v'What distinguishes Albert Bandura's
Social Cognitive Learning Theory
from many others is that he created
one of the "grand theories" that is
still utilized and continues to
thrive to this day.

v His theories are applied in
psychology, classrooms, higher
ducation, sports, health, business,

dicine, social political spheres
1d many other contexts.
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Learning Theories through the Ages
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Learning Theories through the Ages
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Learning Theories through the Ages

The psychological
community began to prove
their theories with more
scientific methods than
they did in the past
which led to the
acceptance of several
different, and new
"learning" theories l"
applied into the broade
realms of education, |
business and even
ilitary training.

Fig. 13.4 Organization of the brain. Sagittal section through the head of an adult man;
view of the left half from the medial side. The midbrain, pons, and medulla oblongata to-
gether form the brainstem
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Observational Learning

In the 19%0's the foremost researchers
were working on the behaviorist
theories that were advocated by B.F.
Skinner. Bandura wanted to
understand human functioning, why
children exhibited aggressive |
behaviors and how this worked withir
the classroom environment. The model
at that time were strictly based o
Skinner’s "Principles of Learning"
derived from his operant
conditioning theory. .
Bandura believed that analysis a
experlmental research would prov




The Bobo Doll Experiment
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The Bobo Doll Experiment |
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Social Foundations of Thought and
Action: A Social-Cognitive Theory
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Albert Bandura’s seminal work was his
treatise "Social Foundations of Thought
and Action: A Social-Cognitive Theory" in
which he explained that in order to
describe what he (and his colleagues)
were observing, he was going to utilize
the label "social cognitive theory" as
opposed to social learning. The
observations and deductions stemmed from
several studies following his famous
Bobo Doll experiment in which he (and his
colleagues) examined the outliers and
expanded into the cognitive processe
which mediate learning while affecti

language and conceptual learning. Th m
also evolved to tesi?ﬁ‘ﬁ;g)rocesse , of

goal-setting, self-regulation and- ,;i.frfally
self-efficacy. ' F




Four Step Model

1. Attention or acquisition process
v The individual notices something in the

qﬁf N
environment. .
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2. Retention process ,\! A
v The individual remembers what is noticed  _ =%

3. Reproduction process

v The individual produces an action that is a copy o
what was noticed.

. Reinforcement and motlvatlonal
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adenvironment delivers a consequene that
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Bandura’s Triadic Reciprocal
Determinism
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Distinctive Features of the Social
Cognitive Theory
v’ Self Reflexive Capability:

Humans are by their very nature self conscious and
reflective. This feature allows them to examine their own
thought processes. People gain understanding of themselves
and the world around them through this process. They may
alter and evaluate their own thinking to predict outcomes,
judge results and make changes.

Y’ Self Regulatory Capability:
s people age they begin to develop "personal' standards a
gulate their behavior through what motivates them by
ctue of the consequences to themselves and how they vie
8-as a positive or negative. |
3 facilitate environmental conditions and create
fives for their own efforts as they contribute to wha
ate: wn actions. This is based on a |
individual haseand what level
ce on attaining t¥ 2 goal.




Distinctive Features of the Social
Cognitive Theory

v’ Symbolizing Capability:

"Through symbols people process and transform transient
experiences into internal models that serve as guides for
future actions." Humans can alter and adapt to their

environment by their capacity to utilize symbols by ,,E"
giving them meaning and understanding their experiences.




Perceivea SeIf—Efflcacy

Self-efficacy is the degree to which
individuals believe in their abilities
to perform certain actions or tasks,
not necessarily correlating to one’s
actual abilities.

Q- What is self-efficacy?

A - "Self efficacy is the belief in
one’s capabilities to organize and
eXecute the sources of action
uired to manage prospective
‘t:i.ons." ~ Albert Bandura (1986)




Sources of Self-Efficacy Appraisals

1) Actual Performance: Achieving success
repeatedly builds one’s self efficacy.
Repeatedly failing decreases one's sense of
self-efficacy.

2) Verbal Persuasion: Following social messages
received from others, such as telling us that
they believe we can perform the task; we believe
that we can.

4 perience: A secondary effect, felt
th rough the observation of others like us |



Self Efficacy in School

Good
performance
and grades

Poor
performance
and grades

Strengthens
self efficacy

Weakens self
efficacy

Difficult tasks
are a
challenge

Difficult tasks
are a threat




Self Efficacy at Work
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Self-Efficacy

* Through the regulation of
one's behavior, you observe
your actions and evaluate
your own performance.

 The affects of self-
efficacy appraisals act as
a means of motivation.

o Tt would be best to have
too hlgh an estimation of
ne's abilities than too

: elf—efflcacy may leéd |
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Self-Efficacy

"We must seek to cultivate the frankness in
the child. This is an unassuming confidence
in himself, the possession of which places
him in a position to exhibit his talents in a
becoming manner. This self-confidence is to
be distinguished from insolence, which is
really indifference to the judgment of
others." ~ Immanuel Kant,

Thoughts on Education

(' fy
“People's level of motivation, zif\.h:tive
states, and actions arebased more on
what they believe than on what is

objectively the case.”
Albert.Bandura
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Professor Bandura has written the following on
the distinction between self-efficacy and confidence.

"Tt should be noted that the construct of self-efficacy differs from
the colloquial term "confidence." Confidence is a nondescript term
that refers to strength of belief but does not necessarily specify
what the certainty is about. I can be supremely confident that I

will fail at an endeavor. Perceived self-efficacy refers to belief in
one's agentive capabilities, that one can produce given levels of
attainment. A self -efficacy assessment, therefore, includes both an
affirmation of a capability level and the strength of that belief.
Confidence is a catchword rather than a construct embedded in a
theoretical system. Advances in a field are best achieved by
gnstructs that fully reflect the phenomena of interest and are
oted in a theory that specifies their determinants, mediating
ésses, and multiple effects. Theory-based constructs pay
dends in understanding and operational

ce. The terms used to characterize personal
1 ‘e;efore, represent more than merely 1ex:|.cal




An activity to help develop

self-efficacy in a learner
Didactically, the intent of the activity is to:

1) Have the learner to monitor his/her personal
thoughts, observations, expectations and
motivations for the class.

2) The instructor will provide guidance,
examples, direction and appropriate

' technology to improve the self-efficacy of |

2 the learner, and

= 3) The instructor will provide time and /; |
: opportunltles for the learner to experlence’ ..




Self-Efficacy Activity

Historically, student journals were frequently suggested
but many believed these were too personal, poorly applied
and could not be effectively evaluated by the instructor.
Online journals can be utilized in a multi-purpose
fashion. There are many programs in place that utilize
the features of a journal that can be tasked and tied to
the coursework. Students can use this place write and | '
reflect about what they have learned each day. The li

| ,y have made. If the student utilizes the feature they
be awarded badges of progress as they reallze the




Self-Efficacy Activity

Electronic or digital student portfolios are increasingly
used for students to monitor their progress and may
assist them to become reflective evaluators of their own
work. Students should upload a sample of their work each
week from various and/or alternating subjects. Periodic
reviews should be done to monitor and reflect on the
progress made. If there happens to be a lack of progress
or a strong rise in interest or grades correlations to ”'f
hat was or has occurred should be analyzed from the {‘ ;’
udents journal to assist in self T

sessment. For example; what should

m
>~v
L/
E'
\nn

“ hcguraged or what should be .

o2
‘J

o
@
0@

U\.«QJ
(;@U

o \./




Effective evaluation of the
self-efficacy activity

1) Did the instructors plan, prepare
and demonstrate the journal
(portfolio) activity to the
students?

2) Were the students motivated to

varticipate in the online

journal (portfolio) and aware of

the’ objectives?

) Did the instructors keep abreast
_,of the students activity, clarify
“expectations if necessary and

~  establish an environment for the

|-_" taSk? - R

- he instructors reward

. persistence, goals met, observe

)ehavior in order to facilitate
arning, adjust lessons and

Tles as necessaryr-




An example of a
digital portfolio

Jocuments Slides

Diog raphy Project

Collaborative Storybook
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