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Instructional Unit 2
The Learners, Their Environment, and the Instructional Goal
Introduction

The creation of this Instructional Unit (IU) is for the benefit of raising the students’ self-efficacy and to allow the
students to examine their progress in their class assignments and even their own thought processes. People
gain understanding of themselves and the world around them through this process. They may alter and evaluate
their own thinking to predict outcomes, judge results and make changes. (Bandura, 1986) Student journals can
be utilized in a multi-purpose fashion. This U will utilize the features of a journal that can be tasked and tied to
the students’ coursework. This will allow for the teachers to be increasingly interactive with the students.
Students can use this place write and reflect about what they have learned each day. The instructor should
periodically provide students with time to review their digital journals and reflect on the progress they have

made and make appropriate corrections, suggestions.
Specific Goal

Upon completion of this instructional unit, students will be able to: #1) create a digital portfolio, #2) upload
their coursework to their portfolio, #3) add and edit components (pages, and collaborative documents or
presentations) and features, #4) and how to allow access to a select audience; i.e. teachers, students they may

collaborate with and their parents, while maintaining digital safety standards and guidelines.
First-Level Task Analysis

The steps for the first-level task analysis were created by the designer, following trial and error in process,
procedures and various design concepts. These steps were determined to be required and vital to the process
of creating a digital portfolio that can be incorporated into the tools that a student can access and utilize in their
coursework. The Instructional Technology Lead Teacher reviewed the process and confirmed these tasks to be

the key steps in the development of this IU:

1) Navigate the templates of Google sites.
2) Create a digital portfolio.
3) Add and edit pages and links to the portfolio.

4) Develop and change permissions allowed access to their portfolio.
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In Depth Task Analysis

On the last page of this document the “In Depth task Analysis” is provided via a task inventory diagram
demonstrating all first level and key corresponding subordinate level tasks. This diagram also documents

prerequisite skills necessary to begin this instructional unit.

Domain of Learning Goal

Young adults will need to develop their intellectual skills in order to succeed in a modern economy. This
Instructional Unit (IU) consists of many categories of the basic learning domains as defined by Gagné, Bloom’s
Taxonomy and other referenced guidelines. These include but are not limited to; intellectual skills,
psychomotor skills, verbal skills, and attitudinal skills. For the most part the IU focuses on the development of
an “Attitudinal Skill” in that the student will begin the process of documenting his or her work following the
training or the “Intellectual Skill” taught in this unit. The “intellectual skills” include a cognitive strategy
whereas the student will develop and incorporate a “strategy for self-reflection” in order to increase his/her
self-efficacy so that he/she will discover and adapt concepts and skills so that he or she can succeed in their
education and ultimately in their career. These strategies work to generate higher order thinking skills and
problem solving skills used to analyze and self-evaluate in the preparation, development and execution of the

students’ digital portfolio.

Summary of Peer Review

The Instructional Technology Lead Teacher reviewed the Task Analysis Diagram in order to determine the
viability and integrity of the tasks incorporated within. In her review, she confirmed that in her opinion, the
tasks are clear, necessary and follow what is the typical process and procedure an average student with some
computer proficiency would need in order to be trained in the task at hand; the development of a digital
portfolio. She went to state that most Instructional Technology Teachers should be able to successfully view,

copy and follow the steps within the task analysis and perform the training as diagrammed.
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Summary

Successful completion of the Instructional Unit will allow students to begin the process of documenting their
coursework, creations, projects and artwork through the years. It can help the educator to provide more
accurate direction and guidance to the individual student. Exemplary instructors will provide time and
opportunities for the student to experience successful self-reflection, and learning as a result of appropriate
action. The thoughtful instructor will provide guidance, examples, direction and appropriate monitoring to
improve the self-efficacy of the student. This electronic portfolio will allow for self-evaluation and corrections,

reflection and progress through the years.
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